Department of Education

Department of Training
= and Workforce Development




First published 2012

ISBN: 978-1-74205-799-6
SCIS No: 1552456

© Department of Education, Western Australia and
Department of Training and Workforce Development 2012

All copyright in this material is jointly owned by the Department of
Education, Western Australia and the Department of Training and
Workforce Development, unless otherwise indicated.

Nt emiiet ot (LS BY-NC-ND [l s el vk

the Creative Commons Attribution-NonCommercial-NoDerivatives
3.0 Unported (CC BY-NC-ND) licence — for more information please
visit http://creativecommons.org/licenses/by-nc-nd/3.0/

Under this licence you may copy, print and communicate the
material for personal or non-commercial purposes, including
educational or organisational use, provided you do not alter it in any
way and you attribute the Department of Education WA/Department
of Training and Workforce Development, and link to the Creative
Commons website named above.

Material identified with ce) DA is made available under

a Creative Commons Attribution-NonCommercial-ShareAlike 3.0
Unported (CC BY-NC-SA) licence - for more information please visit
http://creativecommons.org/licenses/by-nc-sa/3.0/

Under this licence you may copy, print, communicate and adapt

the material for personal or non-commercial purposes, including
educational or organisational use, provided you attribute the
Department of Education WA/Department of Training and Workforce
Development, link to the Creative Commons website named above
and license any new work created incorporating material from this
resource under a CC BY NC SA Licence.

Whilst every effort has been made to ensure the accuracy of the
information contained in this publication, no guarantee can be given
that all errors and omissions have been excluded. No responsibility
for loss occasioned to any person acting or refraining from action as
a result of the material in this publication can be accepted by either
Department.

Requests and enquiries concerning copyright should
be addressed to:

Manager Intellectual Property and Copyright
Department of Education

Email: copyright. DCS.CO@det.wa.edu.au

Published by WestOne Services
www.westone.wa.gov.au

MORE INFORMATION

Department of Education, Western Australia
Institute for Professional Learning

Principal Consultant Leadership, Teaching and Support,
EAL/EAD

Tel: 1300 610 801
Email: institute.professional.learning@education.
wa.edu.au

Website: www.det.wa.edu.au/professionallearning

Department of Training and Workforce Development
Policy Planning and Research

Senior Literacy Officer

Tel: (08) 6551 5511

Website: www.dtwd.wa.gov.au


http://creativecommons.org/licenses/by-nc-nd/3.0/
http://creativecommons.org/licenses/by-nc-sa/3.0/

Tracks to Two-Way Learning

FACILITATORS GUIDE



Acknowledgements

Project Management and Coordination
Patricia Kénigsberg

Glenys Collard

Margaret McHugh

Academic Research and Resource
Development Team

Dr Judith Rochecouste
Professor Ian Malcolm
Professor Farzad Sharifian
Coral Brockman
Aileen Hawkes

Cheryl Wiltshire

Dr Ellen Grote

Anna Bennetts

Kathrin Dixon

Alison Hill

Anne MacKay

Project Reference Group
Karen Webster

Majella Stevens

Adriano Truscott

Karen Cowie

Jacqui Williams

Dorothy O'Reilly

Allison Heinritz

Corel Cillespie

Strategic Project Support
Kevin O'Keefe

Naomi Ward

Peter Dunnell

Bill Mann

Paul Bridge

Juanita Healy

Rosemary Cahill

Janine Milton

Capacity-Building Two-Way Teams
Bernie Ryder — Roz Tritton
Caelene Bartlett — Zoei Nixon
Charmaine Dershow —Catherine Good (deceased)
Dawn Holland (deceased) — Nola Chromiack
Diane Gray - Sue Kennedy
Elsie Woods — Ros Fleay
Garry Taylor — Jan Ackroyd
Gloria Mc Callum - Karen Cowie
Marion Baumgarten — Michael Harvey
@ Maxine Williams - Anne Thomason
‘ % Nicki Patterson — Carla Richards

Rowena Puertollano — Denise Shillinglaw
L Stephanie Armstrong — Jane Salt
K Wayne Coles — Moya Glasson
K>

2

P d

Community Consultation
Allan Mitchell (deceased)
Celina Eggington

Denis Eggington
Dumbartung Aboriginal Corporation
Eva Sahana

Louella Eggington

Mallee Aboriginal Corporation
Robert Cox

Robert Eggington

Sylvia and Don Collard
Professor Ted Wilkes

Parent and Community Engagement Program
(PaCE), Shire of Swan

Site-based Two-Way Teams/Educators
(and Partnership Schools, 2004-2011)

Basil Kickett — Lisa Ledger
(Narrogin Primary School)

Denise Thornton — Taryn Linden
(Nulsen Primary School)

Georgina Coomer — Andrea Gadd
(Karratha Primary School)

Gina Riley — Nathan Bushby

(Yulga Jinna Remote Community School)
Gloria Dann — Bronwyn Mumme

(Djidi Djidi Primary School)

Jo Kelly — Aaron Chaplin

(South Hedland Primary School)

Joyce Drummond - Eleanor Kruger
(Vocational Education and Training)

Libby DeJon — Beth Griffen (Onslow Primary School)

Linda Hutchinson - Susie De Jong
(Castletown Primary School)

Lorraine Cherabun - Jacqui Trevenen — Sharon
Shandley (Bayulu Remote Community School)

Louise Dalgety — Deb Berryman
(Beachlands Primary School)

Marion Cheedy — Alicia Croxford
(Roebourne District High School)

Irene Hayes — Merle Ashburton
(Onslow Primary School)

Natalie Stream - Kellie Heales
(Marble Bar Primary School)

Natasha Ryan — Peta Stokes
(Meekawaya Aboriginal Kindergarten)

Nola Bell and Irene Gilmarten — Diane Fraser
(Rangeway Primary School)

Nora Derschow - Tracey Millington
(Pegs Creek Primary School)

Anne Shinkfield (Ngaanyatjarra Lands School)
Claire Smoker (Settlers Primary School)

Erica Bowers (Merriwa Primary School)

Judy De Grauw (Girawheen Senior High School)
Mark Major (Tranby Primary School)

Maxine Tomlin — Jody O'Brien
(Vocational Education and Training)

Richard Ludeman
(Vocational Education and Training)

Rosemary Reddingius — Rene Reddingius
(Leonora Primary School)

[®) ev-ne-no |



Supporting School Principals
Alan Dowsett

(Spencer Park Primary School)
Anne Mead

(Roebourne District High School)
Felicity Dear

(Djidi Djidi Primary School)
Geoff Bayliss

(Belmay Primary School)
Gillian Murgia

(Willagee Primary School)
Graham Butler

(Gilmore College)

Janet Mathews

(South Hedland Primary School)
Jeremy Shephard

(Beachlands Primary School)
Judith Lill

(Marble Bar Primary School)
Justin Grasso

(Pegs Creek Primary School)

Lucina Cross

(Nullagine Remote Community
School)

Mark Smythe

(Pegs Creek Primary School)
Maxine Auguston

(Mount Lockyer Primary School)
Mike Devlin

(Challis Early Childhood Education
Centre)

Paul Read

(Onslow Primary School)
Pauline Grewar

(Castletown Primary School)
Peter Rigden

(Rangeway Primary School)
Rowan Shinkfield
(Ngaanyatjarra Lands School)
Shane Cumming

(West Northam Primary School)
Stuart Cummings

(Withers Primary School)

Yvonne Messina
(Mullewa District High School)

[®) ev-ne-no |

Project Advisers and Friends
Alana Loo

Albert Pianta
Amanda Biggs
Ania Niedzwiadek
Ann Thomason
Anne Mead
Annette Millar

Dr Anthea Taylor
Antoinette Krakowizer
Ashley Collard
Barb Horan

Cam Rielly

Caro Kay

Carol Curtis

Carol Johnson
Carolyn Couper
Cheryl Ridgeway
Christine Jackson
Christine Reich
Coral Gillespie
Coral Jenkins
Daisy Ward

David Callow
David Knox

Di Rees

Di Tomazos
Donna Bridge
Donna Harts

Edie Wright

Ellen Thompsett
Erica McGuire
Freda Ogilvie
Gavin Morris
Glenda Traynor
Grace Abraham
Heather Elmer
Helen Spiers
Helen Tew

Kylie McLerie
Jackie Barry

Jane Shiels
Jennifer Kniveton
Jenny Evans

Jill Rathbone
Joanne Allan
Joanne Cross
John Burke

Art (front cover): Deborah Bonar

Design: Dessein

Jude Tupman
Judith Duff
Julie Buist

Julie Hillin
Karren Philp
Kate Mason
Katrina Merrells
Ken Molyneux
Kerry Rowe
Kevin Dorizzi
Kirsty Maley
Linda Markovic
Lis Turner

Lisa Edwards
Liz Healy

Lola Jones

Lyall Garlett
Marg Rutter
Mark Bonshore
Melissa Jones
Michelle Nipper
Miranda Hamilton
Nicole Murphy
Norma Furniss
Pam Pollard
Patricia Wood
Penny James
Peta Lawrence
Phillip Nieuwenhuis (deceased)
Robyn Weston
Robyn Strickland
Ross Fuhrman
Shelley McCleary
Simon Forrest
Steve Milton
Steve Wells

Sue Knight

Sue Lysle

Tanya Jones
Tessa Burrows
Tracey Bevan
Tracey Cullen
Tracey Gosling
Vicky Kirk
Warren Grellier
Wayne Coles
Yvette Harrison



ABORIGINAL ENGLISH AND THE ORIGINS OF TRACKS TO TWO-WAY LEARNING

ABORIGINAL ENGLISH AND THE ORIGINS OF
TRACKS TO TWO-WAY LEARNING

People who grow up speaking English
usually have little trouble in communicating
while they stay within their own group.

For many Australians, the English they use
within their own group is largely the same as
the English that is spoken in the country as a
whole. Apart from watching their Ps and Qs
in polite company, they can usually take it
for granted that their English will serve their
needs in education and in the wider society.
They often think this must be the same for
all English speakers, not realising that when
they think this way they are excluding people
who have grown up with a different English
inheritance.

A few generations ago, it was commonly
assumed that, to speak English ‘properly,
Australians had to imitate the English. Now
nobody has any problem with the idea that
Australian English is different from British
English, and that it is appropriate for use in
Australian contexts. There remains, however,
a linguistic blind spot with many Australians
when it comes to the use of Aboriginal
English. This leads to practices in public life,
and particularly in education, that effectively
exclude many Aboriginal people.

The problem is to some extent that there
has been a lag in getting the findings of
linguistic research out to the general public.
For half a century now, linguistic research
has been focusing on the way in which
Aboriginal people across the continent use
English, and it has revealed that, since the
time of European settlement, two different
major varieties of English have developed
(both, of course, showing some regional
variation): Australian English, which is
spoken within the wider community; and
Aboriginal English, which is spoken within
the Aboriginal community.

TRACKS TO TWO-WAY LEARNING

This is not to say that every Aboriginal
Australian speaks only Aboriginal English.
Many Aboriginal people speak traditional
Aboriginal languages, others speak creoles,
and many use Standard Australian English
for most purposes. However, most Aboriginal
Australians have the English spoken within
their own community as their point of
reference when it comes to using English,
and this gives them a distinctive starting
point for education.

The more linguists have learned about
Aboriginal English, the more they have been
convinced that the differences that separate
it from Australian English are not superficial.
Research commencing in Queensland in the
1960s, followed by studies in the Northern
Territory and Western Australia in the

1970s and 1980s, in New South Wales and
Victoria in the 1970s, 1980s and 1990s and in
South Australia in the 1990s has confirmed
the existence of English varieties across
Aboriginal Australia that share many features
with one another and many differences from
Australian English.

There has been a particular concentration
of research in Western Australia for the past
40 years, aided by the collaboration that
has occurred between academics from the
University of Western Australia and Edith
Cowan University and educators, both
Aboriginal and non-Aboriginal, from the
Education Department and the Department
of Training and Workforce Development.
Progressively, research has shown the
ways in which the sounds, vocabulary

and grammatical structures of Aboriginal
English differ systematically from those of
Australian English. It has been possible, on
the basis of these features, and of historical
reconstruction, to see how Aboriginal

[®) sv-ne-np |

Facilitators Guide



English developed through processes that
included the direct and indirect influence,
within Aboriginal communities, of pidgin
and creole contact varieties, some of which
are still in existence in northern areas.

Aboriginal English is not only a dialect, but
also a way of behaving in an Aboriginal
communicative context. It involves
understood rules about such things as how
to interact, how to respond to questions,
how to narrate stories, how to listen, how
to show respect, how to evoke humour and
how to show group identification. A number
of research studies at doctoral level at the
University of Western Australia and Edith
Cowan University have provided detailed
documentation of these matters, and of the
way in which they influence the process of
communication in educational contexts.

A more recent, and highly significant,
distinctive contribution to research on
Aboriginal English coming from Western
Australia has been the demonstration that it
is not only a dialect, and not only a way of
behaving in social settings, but also a way
of dealing with knowledge and experience.
It has been shown that Aboriginal speakers,
even in urban settings where their speech
has few distinctive ethnic markers, draw on
different cognitive resources, or ‘'schemas/,
in interpreting the English input that they
receive and in structuring the spoken and
written English they produce.

Tracks to Two Way Learning is a resource
that draws on this accumulated research

— the outcome of decades of long-
standing collaboration between Aboriginal
people, linguists and educators - to give

it expression in educational practices that
are based in bidialectal reality, which is the
way English exists in the lives of Aboriginal
learners.

[@) sv-ne-np |

It assumes that, as our research-based
knowledge has come about only through
Aboriginal and non-Aboriginal English users
working together with mutual respect, so our
implementation of effective education will
come about by the same path.

Voo hoeleatu

Ian G. Malcolm
Emeritus Professor of Applied Linguistics,

Edith Cowan University.

TRACKS TO TWO-WAY LEARNING
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DEVELOPMENT OF THE TRACKS TO TWO-WAY LEARNING

DEVELOPMENT OF THE TRACKS TO

TWO-WAY LEARNING

The Tracks to Two-Way Learning resource
forms part of the ABC of Two-Way Literacy
and Learning Project and is informed by
collaborative research conducted since

1996 with academic experts at Edith Cowan
University, Perth and Monash University,
Melbourne, and with independent academic
consultants.

In 2004, in collaboration with the training
sector (now the Department of Training and
Workforce Development) the precursor to
the development of this resource, the ABC
Capacity Building Project, was established.
Its aim was to further improve the learning
outcomes of Aboriginal learners across all
phases of education and training and to
ensure the sustainability of existing Two-
Way bidialectal programs.

Over 50 Aboriginal and non-Aboriginal
educators contributed to this project, trialing
much of the prototype activities developed
in this resource. A train-the-trainer model
was employed whereby a Two-Way Team
(consisting of an Aboriginal and a non-
Aboriginal person), supported by academic
staff and with input from the community,
led 14 Two-Way Teams in nine education
districts, providing professional learning and
a forum for exchange of ideas.

These 14 district-based Two-Way Teams
used their newly-acquired knowledge and
skills to deliver professional learning to
other Two-Way Teams based at education
and training sites. These Teams in turn
provided further support to their colleagues
at their sites. Community involvement

and collaboration occurred at all levels of
this process. Resources were trialed and
adapted to suit local needs and a process
for continuous feedback between all parties

TRACKS TO TWO-WAY LEARNING

was promoted. The model employed by
the ABC Capacity Building Project led to
an ongoing improvement of resources, a
strengthening of relationships at all levels
and the promotion of an ever-increasing
circle of expertise.

Although the Capacity Building Project

saw marked positive outcomes in terms

of participants’ knowledge, skills and
understandings, it also highlighted the need
for additional support materials. Tracks to
Two-Way Learning has been developed to
address this need.

The initial proposal and conceptual
framework for the resource were developed
in 2005 and the writing phase commenced
in 2006, with continued contributions from a
range of practitioners in all sectors.

A graphic interpretation of the structure of
the Capacity Building Project appears on
page 7. It shows how the research findings
were deployed from a central base to reach
individual learners at education and training
sites across the entire State, how outcomes
from site trials were fed back into a central
level and how the community was involved
at all phases of development.
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THE SPIRAL

Glenys Collard developed the idea of the Spiral to describe her experience as a Nyungar woman
living in contemporary Western society.
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WE'LL TELL YOU A STORY...
MOST OF OUR MOB KNOW THE STORY

The Aboriginal English story represents the
Australian Aboriginal story. To us, itis a way
of expressing our past, and sharing where we
are from. It represents how we think about
the world around us, and this is different from
the non-Aboriginal Australian story.

A few of us move between our traditional
ways of being and ways of talk, and
mainstream society. Aboriginal English is the
main way we can have access to two kinds of
power — in both worlds that we live in.

For many years, the way we talk was not
taken seriously and was said to be wrong.
Even some of our people considered it
shame, and often still do.

Attitudes developed against the way we speak
because some features that make Aboriginal
English different from Standard Australian
English are seen as wrong.

Aboriginal English represents more than just
dialect. When we learn, we all view the world
differently, so learning Standard English at
schools and for training can be real hard

for us.

Researchers now know that learners who are
learning in their second language/dialect
will be more comfortable and achieve more if
their first language/dialect is maintained and
valued.

[@) sv-ne-np |

This resource will build greater
understanding about where we come from
and what is important to our culture. It will
help our educators to understand more about
Aboriginal ways of being and ways of talk,
and help us to understand other cultures
better.

We can create a future of shared
understanding between Aboriginal and
non-Aboriginal learning through this
resource.

Aboriginal English....too deadly.

TRACKS TO TWO-WAY LEARNING
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THE TRACKS TO TWO-WAY LEARNING PACKAGE
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INTRODUCTION

This package has been developed for Aboriginal and non-Aboriginal

educators working together in pairs to improve the quality of teaching

and learning for Aboriginal people.

The materials in the package support the
professional development of teachers,
trainers, mentors, education support
workers and others employed in education
and vocational training organisations.

The materials may also be useful to
workers in other organisations who want
to communicate more effectively with
Aboriginal people as co-workers or clients.

The materials will be used most effectively
by those educators who already have some
knowledge about bidialectal approaches to
literacy and learning.!

The package has three parts (refer to page 10):
1. Facilitators Guide

2. 12 Focus Areas (containing resources and
activities to deliver workshops)

3. Sample Workshops Guide.

Together, the three parts show the way
through a process that:

+ identifies and analyses opportunities for
improvement

e prioritises challenges and develops an
action plan

e creates a program of staff development

e establishes ongoing review and quality
improvement.

Aboriginal people and non-Aboriginal people
must be part of this process at every stage.
The advice and involvement of Aboriginal
people are critical to bringing about

results that improve learning outcomes for
Aboriginal children and adults. Only through

strong collaboration and contributions from
both perspectives will education and training
organisations become more responsive to
the needs and aspirations of the Aboriginal
community.

Bidialectal approach to literacy
and learning

A bidialectal approach to literacy and learning
recognises that speakers of Aboriginal English
are using a form of language that is rule-
governed but different in many ways from
Standard Australian English.

When teachers and their students use
different forms of English, they may fail to
understand one another. For Aboriginal
people to thrive in formal learning
institutions, whether as school-aged learners
or adults, their existing language practice
must be recognised and valued by their
teachers and used as a basis for teaching new
skills in Standard Australian English in both
its spoken and written forms.

A bidialectal approach fosters the
development of SAE literacy skills with
reference to the first dialect used by the
learner. At the same time as developing
literacy skills (reading and writing), the learner
is also systematically taught the new dialect
as a set of spoken language and literacy
practices. Research in Australia and overseas
provides evidence that this method produces
more equitable educational outcomes for
learners who do not enter education speaking
a standard form of the language.?

1  This may have been developed through their involvement with the ABC of Two-Way Literacy and Learning Project or by
reading any of the ABC resources that are available from the Department of Education, Western Australia, such as Two-
Way English, Solid English, Deadly Ways to Learn and Ways of Being, Ways of Talk.

2 Refer to the Background reading of Focus Area 12 for more information.

TRACKS TO TWO-WAY LEARNING
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Two-Way

'Two-Way' is a term used in Western
Australian research to describe close
collaboration and communication between
people from two different language groups.

In the first group are speakers of Standard
Australian English and these people are
often teachers and other government
officials. In the second group are speakers of
Aboriginal English. This group will vary in
the amount of contact it has with speakers of
Standard Australian English. Such language
experiences may come from communication
with government agencies and services,
either as clients or by occupying positions of
authority within the public sector.

The different forms of the English language
share some features but are also different
in many important ways. Two-Way
communication is necessary when two or
more forms of English are in use — each
obeying different structural and social rules
and deriving from different conceptual
frameworks — so that the speakers of the
different forms may begin to understand
one another. The term "Two-Way' flags the
need for a communication flow going in
two directions at once to clarify language
differences and meanings and provide
explanatory bridges for both groups.

The term "Two-Way', as used in this resource,
acts as an invitation to education and
training organisations® and systems to enter
into collaborative interaction with Aboriginal
English speaking learners, clients and
stakeholders to better incorporate Aboriginal
ways of being into service delivery. The same
invitation is issued to Aboriginal English
speaking people and communities.

Two-Way Teams

The term 'Two-Way Team' has a specific
meaning in this publication. A Two-
Way Team is a pair of educators, one

Aboriginal and one non-Aboriginal. These
two work together to teach one another
about their respective languages and how
these languages are used by their speech
communities. As educators, they collaborate
to develop effective teaching and learning
methodologies and resources, thereby
adopting a bidialectal approach to education
and training. The impact of their joint work
is that Aboriginal English is recognised,
respected and better understood. As a
consequence learners who speak Aboriginal
English - seeing their cultural inheritance is
not being threatened by Standard Australian
English — become engaged, included and
successful in the teaching and learning
environment.

There will often be a power or status
difference between the individuals who
form these pairs because being a speaker
of Standard Australian English confers
many benefits, including access to higher
education. The difference in power is one
more challenge for the Two-Way Team

to address together. Successful Two-Way
Teams will be able to model even-handed,
respectful and productive communication
and collaboration.

To make effective use of Tracks to Two-

Way Learning, it is necessary to have some
linguistic knowledge about different forms of
English and to understand the implications of
language difference for pedagogical practice.
The material provided in the 12 Focus Areas
offers a starting point for those new to this
kind of expertise. There are others — many of
whom have contributed to this project — who
have been working as Two-Way Teams in
some Western Australian schools and training
sites. This resource offers a means for existing
knowledge and expertise to be replicated

and fostered more broadly. All the material

in the 12 Focus Areas has been designed to
support professional development, especially
for those working in language and literacy
education with people of all ages.

3 This includes schools, adult education and/or training sites and workplace sites.
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Tracks to Two-Way Learning provides

the means for new Two-Way Teams to be
established and supported in schools and in
adult education and training organisations.
Workplaces employing and training
Aboriginal people may also find value in
developing an understanding of the way
people use language differently.

The learning journey

The information and advice in Tracks to Two-
Way Learning is based on Two-Way learning
principles and practices and many years of
linguistic research. However, the learning
journey does not end with the publication of
this resource. In one sense the work is only
just beginning. In every educational sector
there is renewed emphasis on achievement

for Aboriginal people. This package makes a
contribution to the effort in all organisations

to understand the critical success factors that
will enable Aboriginal people to realise the
educational, employment and other aspirations
they have for themselves and for their children.
The ability to operate successfully across
different languages and dialects is clearly a
fundamental and critical factor contributing to
educational achievement and maximising life
opportunities.

For this resource to work, it must not remain
static. The emphasis given to establishing
and maintaining a Two-Way flow of
communication between individuals who
speak different varieties of English also
implies that this Two-Way flow must take
place between agencies and institutions and
the Aboriginal community.

Organisations will need the help of
Aboriginal people to establish collaborations
and conversations that have productive
outcomes. This cannot happen unless
Aboriginal people are willing and able to
provide their frank advice and unless non-
Aboriginal people make a genuine effort to
incorporate such advice into daily practice.

Aboriginal people have knowledge about their
own language practices and can therefore

TRACKS TO TWO-WAY LEARNING

make a difference to the way teachers teach
and then to how learners learn.

Where to from here?

When Two-Way Teams use the information
and advice in this package, they will do so
selectively. They will adapt it to their own
situations and localities and create additional
material for learning that they decide is most
relevant to their own communities.

The Tracks to Two-Way Learning package
has three distinct but overlapping parts (refer
to the diagram on page 10):

o this Facilitators Guide, which provides an
introduction, some background on how
to use the materials and a Site Evaluation
Matrix, the link to the rest of the resource

« the 12 Focus Areas, which provide the
academic and practical content for
professional development

e the Sample Workshops Guide, which
offers additional advice for teachers and
trainers working as Two-Way Team:s,
as they plan and deliver professional
development workshops for their
colleagues and others.

All three parts have been designed to help
with two main types of activities:

¢ evaluating an education or training
organisation’s activities with respect
to Two-Way education and use of
bidialectal approach (also called
‘Tracking Needs')

¢ planning and delivering workshops for
staff (and possibly the community) to
enhance the capacity of the organisation
to improve its interaction with learners
and external stakeholders (including the
community) and to improve education
and training outcomes (also called
‘Developing Organisational Capacity’).

The next section of this guide provides
guidance on how to use and interpret the
analytical tools for Tracking Needs and
for Developing Organisational Capacity in
education and/or training sites.

[®) sv-ne-np |
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THE ANALYTICAL MODEL AND TOOLS

This section provides important prerequisite reading for Two-Way

Teams seeking to familiarise themselves with the information and tools

they will need to identify opportunities for improvement and to lead

change in their organisations.

Please note:

The tools that are provided in this guide are marked with italics throughout the text.

The analytical model described here
provides a framework for analysing

and understanding different kinds of
organisational behaviours and processes

at an education or training site. These
behaviours and processes are analysed

and interpreted through four dimensions.
Changing some of these behaviours and
processes is likely to contribute to improving
outcomes for Aboriginal learners.

This model supports a process to be used by
Two-Way Teams to identify those aspects of
organisational behaviour or processes that
may need to change and to devise an Action
Plan for endorsement by the management
team. This process is called 'Leading
Two-Way Change' (pages 22-29). It

enables Two-Way Teams to lead a

change management process within the
organisation and between the organisation
and its stakeholders. The tools to assist Two-
Way Teams to conduct an analysis and create
a Two-Way Action Plan are the Progression
Charts and Checklists collectively labelled the
Site Evaluation Matrix (pages 35-115).

The analytical model involves two key
concepts: Dimensions and Stages. The
term 'Dimension’ is used to describe
organisational behaviours and processes.
Four Dimensions have been identified and
these are further broken down into

[@) sv-ne-np |

sub-components called Aspects; see (a) to
(f), left-hand column in the Site Evaluation
Matrix.

The Four Stages describe notional points of
progress along each of the Dimensions.

The Stage Overviews (pages 30-33) give

an overview of each Stage across all Four
Dimensions. Simply put, at Stage 1, the
organisation is at the beginning of the
journey, whereas by Stage 4, the aspiration is
fully realised and the challenge is to maintain
the achievement.

The Progression Charts (pages 37, 59, 77,
97) give an alternative view, providing an
overview of each Dimension across all Four
Stages.

Before the Two-Way Team can begin a Site
Evaluation, they may need to familiarise
themselves with the concepts of Dimensions
and Stages. In the following pages, further
explanations are given. It may be necessary
to dedicate some time to working through
these explanations as a team to make sure
that there is shared understanding. The
members of the Two-Way Team will bring
differing perspectives to this process and this
is the most powerful component of the Two-
Way approach.

TRACKS TO TWO-WAY LEARNING

Facilitators Guide
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The Four Dimensions

¢ Professional Practice, which refers
to the staff's knowledge of Aboriginal
English and Two-Way bidialectal
education and associated practices.
[Staff]

¢ Engaged Community relates to the
involvement of the community in
program evaluation, design, delivery
and re-evaluation, including effective
communication and the establishment
of Two-Way Teams. [Community]

focuses
on the various areas of inclusivity
within policy and practice, such as
time allocation, resource selection,
assessment practices, methodologies of

program delivery and strategic planning

documents.

refers

to learners’ engagement, performance,
knowledge and self-efficacy.

These Four Dimensions are not hierarchical
but each overlaps with all the others. For
example, a problem with learner attendance
may have its causes in professional practice
and lack of engagement with external
stakeholders. Taking this example one step
further, problems with professional practice
and engagement with external stakeholders

may stem from policy settings or entrenched
processes. The concept of Dimension is used

to create a model that describes a complex

environment in which many factors combine

in cause and effect relationships.

TRACKS TO TWO-WAY LEARNING

Each education or training organisation will
have different strengths and weaknesses and
different problems to solve. The priorities and
possibilities for change will be different in
each case. The Dimensions and their Aspects
help the Two-Way Team to identify specific
priorities where change might be possible
and productive.

The activity outlined in the box below will
assist with further clarifying the concepts of
Dimensions and their related Aspects.

[®) sv-ne-np |
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ACTIVITY: What are the Four Dimensions all about?

On the next two pages are four diagrams, each focusing on a Dimension, which is represented

by a coloured circle. The overlapping circles indicate that no one Dimension can be understood

fully in isolation from the others.

The Aspects (a), (b), (c), etc of each Dimension are questions that direct the needs analysis.

To familiarise yourselves with each Dimension and its Aspects, answer the questions together,

writing down anything that is said. Use the written responses for further discussion so that

different perspectives are explained and accommodated.

You may find that you are discussing specific examples of organisational behaviour or processes

at your place of work and that these examples will help you later when you are ready to conduct a

Site Evaluation.

You may also find it helpful to consult the left-hand columns in the Checklists of the Site

Evaluation Matrix (pages 35-115).

(a) What does the
staff know about
Aboriginal English?

(b) What does
(e) How suitable the staff know

are the about
resources?\ / bidialectism?

STAFF

~

(d) How suitable
are the teaching/
training programs?
(c) How is the
staff working
Two-Way?

Figure 1: Professional Practice Dimension expanded to show Aspects (a)-(e)

(2) How is the site’s
staff being trained in

‘Two-Way bidialectal
education?
(f) How is Aboriginal (b) How does the
English included in the site’s ‘management team support
Policies and practices? staff, so that they can
facilitate Two-Way bidialectal
education (materials,
guidance, time)?
(e) How is th (e)
being and the

so
for Two-Way bidialectal onlearners’
education?
(d) How do monitoring,
assessment and reporting policies
take the learners'cultural and
‘background into account?

Figure 3: Inclusive Policy and Practice Dimension expanded to show Aspects (a)-(f)

BY-NC-ND

(a) What is the community
involvement in the

education/training site?

(d) What does the

community know about (b) How effective

Aboriginal English and is the communication
‘Two-Way bidialectal between the

education? community and the
/ education/training

COMMUNITY

STAFF \

(c) How is the community
involved in program design
and delivery at the
education/training
site?

Figure 2: Engaged Community Dimension expanded to show Aspects (a)-(d)

N7

LEARNERS

\

Figure 4: Motivated and Learners Di to show Aspects (a)-(e)

TRACKS TO TWO-WAY LEARNING

Facilitators Guide

ST00.L ANV 1T3dOW 1VIILATVNY 3aHL

17



Professional Practice Dimension

(a) What does the
staff know about
Aboriginal English?

(b) What does
(e) How suitable the staff know

are the about
resources?\ / bidialectism?

STAFF

~

(d) How suitable SECRTITTT
are the teaching/
training programs?
(c) How is the

staff working

THE ANALYTICAL MODEL AND TOOLS

Two-Way?

Figure 1: Professional Practice Dimension expanded to show Aspects (a)-(e)

Inclusive Policy and Practice Dimension

(a) How is the site’s
staff being trained in
Two-Way bidialectal

education?

(f) How is Aboriginal (b) How does the
English included in the site’s management team support
policies and practices? staff, so that they can
facilitate Two-Way bidialectal
education (materials,
guidance, time)?

(e) How is the curriculum (c) How appropriat
being delivered and enhanced and relevant is the
so that it is appropriate data collection

for Two-Way bidialectal on learners’
education? language?

(d) How do monitoring,
assessment and reporting policies
take the learners’cultural and language
background into account?

Figure 3: Inclusive Policy and Practice Dimension expanded to show Aspects (a)-(f)

TRACKS TO TWO-WAY LEARNING [C
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Engaged Community Dimension

(a) What is the community
involvement in the
education/training site?
(d) What does the
community know about (b) How effective
Aboriginal English and is the communication
Two-Way bidialectal between the
education? community and the
\ / education/training

site?

COMMUNITY

\

(c) How is the community

involved in program design
and delivery at the
education/training
site?

Figure 2: Engaged Community Dimension expanded to show Aspects (a)-(d)

Motivated and Engaged Learners Dimension

N7

LEARNERS

POLICY ANT \
PRACTICE

Figure 4: Motivated and Engaged Learners Dimension expanded to show Aspects (a)-(e)
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The Site Evaluation
Matrix and the Four
Stages

The Site Evaluation Matrix is a tool used to
assist with evaluating the effectiveness of an
education or training organisation in terms
of its capacity to achieve the best possible
outcomes for Aboriginal learners.

It provides detailed information on the

Four Dimensions at different Stages. The
Site Evaluation Matrix (pages 35-115) is
made up of two different kinds of tools:

The Progression Charts, which provide a
summary of each Dimension across all Four
Stages, and a set of Checklists for each Stage
in each Dimension.

The Four Stages mark the degree of
accommodation and recognition of
Aboriginal English at a particular point in
time. They are characterised by certain
behaviours and processes in an education or
training site. Over time, the sites can show
progression through the Stages (for example,
moving from a lack of awareness and the
absence of inclusive practices at Stage 1 to

a full realisation of effective and sustainable
Two-Way processes and strategies at Stage 4).
Stages 2 and 3 may be starting points in those
organisations that have begun to address
inclusive practices or points achieved along
the way to Stage 4.

The journey to Stage 4 is exemplified through
the four Stage Overviews (pages 30-33).

Use the Stage Overviews (1-4) to familiarise
yourself with what each Stage represents
across all Four Dimensions. This knowledge
will assist with the Site Evaluation.

At this point, if you have not already done

so, you need to familiarise yourself with the
two components of the Site Evaluation Matrix
(the Progression Charts and the Checklists) in
more detail.

TRACKS TO TWO-WAY LEARNING

The Progression Charts for each of the
Dimensions can be found as follows:

« Professional Practice: page 37

¢ Engaged Community: page 59

¢ Inclusive Policy and Practice:
page 77

« Motivated and Engaged Learners:
page 97.

These Progression Charts will be needed for
an initial on-balance judgement of the Stage
at which a site is at.

The Checklists provide reference points for
the Site Evaluation. These reference points
are descriptors of the various Aspects ([a],
[b], [c], etc) within a Dimension. They are
organised as follows:

e Professional Practice: pages 39-57

« Engaged Community: pages 61-76

¢ Inclusive Policy and Practice:
pages 79-96

¢ Motivated and Engaged Learners:
pages 99-115.

These Checklists will be used for the Site
Evaluation and serve two functions. The
left-hand columns provide a description

of the features of organisational behaviour
that characterise the particular Stage. The
right-hand columns suggest solutions and
link to the 12 Focus Areas and the Sample
Workshops Guide. The Focus Areas contain
background reading and workshop modules,
which provide activities and materials
(handouts, worksheets, content for slides
['powerpoints’], etc).

[®) sv-ne-np |
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The Four Dimensions and
the Four Stages

Figure 5 illustrates the relationship between
Dimensions and Stages.

When an education or training organisation
is at Stage 1 for every Dimension, there

is no overlap between the Dimensions.

This illustrates a situation in which the
causal relationship between organisational
behaviours and outcomes for learners is not
well understood.

MOTIVATED
AND
ENGAGED
LEARNERS

When an organisation is at Stage 4, all of

the Dimensions overlap, indicating that the
organisation recognises the interdependence
of all Four Dimensions: Professional Practice,
Engaged Community, Inclusive Policy

and Practice and Motivated and Engaged
Learners. At this Stage, Two-Way bidialectal
education has been achieved. The result —
and benefit — of such an achievement is that
bidialectal learners are more successful.

The effective integration of the Four
Dimensions and the resulting learner success
is illustrated by the star shape at the centre of
the diagram.

INCLUSIVE
POLICY
AND
PRACTICE

Figure 5: The four Dimensions

and the four Stages
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LEADING TWO-WAY CHANGE

The following pages outline the process for initiating and implementing
change to bring about, or consolidate, Two-Way bidialectal education in
an education or training organisation.

The first phase in initiating change is to The second phase is to design and facilitate
investigate the status quo: we call this a change management process: we call this
‘Tracking Needs' It will include a site 'Developing Organisational Capacity’. It will
evaluation and the completion of a Two-Way involve the endorsement of the Two-Way
Action Plan. Action Plan and its implementation.

Figure 6 illustrates these two phases as a
four-part process.

Tracking Needs

Completion of

Site
! . Two-Way
Evaluation Action Plan
Enactment Endorsement
of Two-Way H of Two-Way
Action Plan Action Plan

Developing Organisational Capacity

Figure 6: Leading Two-Way change process

TRACKS TO TWO-WAY LEARNING ch BY-NC-ND
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Tracking Needs

The Tracking Needs phase involves the following two steps:

Completion of

Site
Evaluation Two-Way
Action Plan
Finding out where your Identifying priorities
education/training for improvement and
site is at, using the possible actions, using
Site Evaluation Matrix the Two-Way Action Plan

The goal of Tracking Needs is to find out how much an education or training organisation
already incorporates Two-Way bidialectal education and where there is room for further
improvement.

{@) BY-NC-ND TRACKS TO TWO-WAY LEARNING
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STAGES

Site Evaluation

An effective Site Evaluation requires the
following steps:

e afirst quick estimate of what Stage the
site is at

e« amore detailed evaluation, using four
Checklists (one for each Dimension).

In conducting a quick estimate, the Two-Way
Team makes an on-balance judgement for
each of the Four Dimensions to determine
where the starting point of the evaluation
should be, ie which Checklists need to

be selected for each Dimension. This is
necessary because it is quite likely that a site
will have a 'spiky’ profile, ie be at a different
Stage for each Dimension. It is also perfectly
possible that a site is at a different Stage for
different Aspects within a Dimension. Such a
profile is demonstrated in Figure 8.

Through the quick estimate, the Two-

Way Team can select the most appropriate
Checklist for each Dimension for the detailed
evaluation of their site.

B Aspects (a) - (e) of
Professional Practice

I Aspects (a) - (d) of

Engaged Community

Practice

Motivatied and

(a)(b)(c)(d)(e) (a)(b)(c)(d) (a)(b)(c)(d)(e) (f) (a)(b)(c)(d)(e)
Professional Engaged Inclusive Policy Motivated and
Practice Community and Practice Engaged Learners
DIMENSIONS

Figure 8: Sample profile of an
education or training site

TRACKS TO TWO-WAY LEARNING

Aspects (a) - (f) of
Inclusive Policy and

Aspects (a) - (e) of

Engaged Learners

To conduct the detailed evaluation you will
need:

e your notes from the activity about the
Four Dimensions

* knowledge of what a Stage roughly
represents, which you have gained
through your familiarisation with the
Stage Overviews (pages 30-33)

the four Progression Charts, one for each
Dimension, from the Site Evaluation
Matrix (pages 35-115)

o 16 Checklists, four for each Dimension,
from the Site Evaluation Matrix

e your experiences and knowledge of your
site.

Instructions

¢ Use the Progression Chart for the
Dimension you would like to look at
first (for example, Professional Practice).
Determine which Stage best describes
the educational practice within that
particular Dimension.

¢ Use on-balance judgements to identify
the most appropriate Checklist (Stage 1,
2, 3 or 4); this will be your main reference
tool for the evaluation.

 Photocopy or print the Progression
Chart and the four Checklists for that
Dimension (see Site Evaluation Matrix
pages 35-115).

e Virtually or literally walk through your
site and discuss the Checklists in your
Two-Way Team. Start off with the
Checklist that you identified as your
main reference tool (see second dot-
point). Taking the second and third
columns as a starting point, make
decisions about whether the descriptions
fit your site and enter a (v)) in the fourth
column when they do. You may find
that your ticks go across more than one
Checklist, depending on the profile of
your organisation. That means that the
Aspects can be at different Stages, as
exemplified in Figure 8.

e  Repeat this process for the other three
Dimensions.

[®) sv-ne-np |

Facilitators Guide



Completion of
Two-Way Action Plan

When the Two-Way Team has completed the
Site Evaluation, the next task is to identify
opportunities for improvement.

This information can be used to create a
Two-Way Action Plan. The Two-Way Action
Plan is a document that the Two-Way

Team can use to discuss options with the
management team and reach agreement on
the priorities that should be selected for the
education and/or training site.

Please note: you can work on the Two-Way
Action Plan even if you have only evaluated
one Dimension at your site. However, most
long-term improvements will be achieved
if all Four Dimensions are taken into
consideration.

Helpful tools
e Two-Way Action Plan (page 26)

¢ completed Checklists from the Site
Evaluation

¢ your experiences and ideas about how
to integrate Two-Way education at your
site.

Instructions

¢ Photocopy or print out the Two-Way
Action Plan (page 26) and record on it the
results of your Site Evaluation.

e Discuss and record the current Stages of
each Dimension (make an on-balance
judgment).

e Discuss the priorities for improvement.
You may have identified a number
of opportunities for improvement by
working through the Checklists. The
column ‘What can Two-Way Teams do?”’
can give you ideas on how to formulate
priorities. Record these on the Two-Way
Action Plan.

e Discuss and decide on possible actions
to address these priorities. Again, refer to
‘What can Two-Way Teams do?’ (second
column from right) in the Checklists.

[@) sv-ne-np |

You may be able to suggest actions
under each of the Four Dimensions.
Some actions could be put in place
immediately while others may require
longer-term planning and commitment
of resources.

To get additional information and
identify appropriate resources, use the
right-hand column ‘Resources’ of the
Checklists. This column provides links
to the 12 Focus Areas and the Sample
Workshops Guide of the Tracks to Two-
Way Learning package. It also includes
references to hard copy materials, links
to web pages and online resources.
Familiarise yourself with these resources

and use them to complete your planning.

Note that, as indicated in the Checklists,
the suggested Focus Area modules do
not need to be used in a particular order.

Record the results of your discussion as
a set of suggestions in your Two-Way
Action Plan on the right-hand side. This
plan will then assist you with presenting
your ideas to the management team.

If your site has been evaluated with
Tracking Needs before, compare the
outcomes, reflect on differences and
share and celebrate improvements.

TRACKS TO TWO-WAY LEARNING
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Developing organisational capacity

After the Two-Way Action Plan has been completed, the next step is to negotiate with the
management team what actions can be undertaken immediately.

When agreement has been reached with the management team, the Two-Way Team will design
and facilitate a change management process.

Itis likely that at least some of the suggestions in the Two-Way Action Plan will relate to the need
for professional learning. This will require the design, development and delivery of workshops by
Two-Way Teams for their colleagues and other stakeholders.

m TRACKS TO TWO-WAY LEARNING
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LEADING TWO-WAY CHANGE

Endorsement of
Two-Way Action Plan

In negotiating an agreement to take action
with the management team, the Two-Way
Team will need to initiate a process for
discussion and approval.

Helpful tools

completed Two-Way Action Plan
completed Checklists
your ideas and enthusiasm

a copy of the Tracks to Two-Way
Learning package.

All these are needed when meeting with the

management team.

TRACKS TO TWO-WAY LEARNING

Instructions

Organise a meeting with the
management team and present the
outcomes of the Site Evaluation.

Suggest, discuss and decide on possible
actions using the Two-Way Action Plan.

Firstly, discuss and decide on immediate
actions—changes to policy or practice
that management is able and willing to
decide on immediately.

Secondly, discuss plans for a professional
learning program for staff or other
initiatives that could include community
members and other stakeholders.

If you are planning a professional
learning program, you may need to
negotiate time for the preparation and
delivery of workshops. You can also
discuss learning topics and modules and
determine the number of workshops you
propose to deliver.

You may also need to discuss other
resurveying issues that may affect

the delivery of the program, eg hiring
venues, paying experienced and
competent presenters, contracting relief
staff for the time required for workshops
and paying for any related travel,
accommodation and catering expenses.

Keep a detailed record of the agreed
actions.

[®) sv-ne-np |
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Enactment of
Two-Way Action Plan

Having gained approval from the
management team for their suggestions,
the Two-Way Team is now ready to take
action. This stage includes the development
of organisational capacity. This is likely to
include the planning, design and delivery of
one or more workshops for colleagues and
other staff and for parents, caregivers and
community members.

Helpful tools

 your knowledge of the site and your
participants/colleagues’ needs

e yourideas on how to create successful
workshops

« enthusiasm
e 12 Focus Areas

e« Sample Workshops Guide (including
Microsoft® PowerPoint® templates)

¢« your completed Two-Way Action Plan

+ laptop, printer, photocopier, data

projector, speakers, writing materials, etc.

Instructions

e Use the Sample Workshops Guide for
further information on how to plan and
deliver workshops. Refer to the 12 Focus
Areas for in-depth information about
relevant content and activities.

e If you need additional support, ask
other Two-Way Teams for help and
invite external presenters to deliver
professional learning.

¢ Invite community members as
participants, planners and/or facilitators
of your workshops.

¢  Evaluate your workshops for the purpose
of further planning.

+  Establish continuous improvements by
conducting the Tracking Needs process
again.

[@) sv-ne-np |

Important note

¢ The teaching and learning resources
contained in the 12 Focus Areas can
be used selectively to create a program
of learning that is designed to suit the
needs of each site.

e Although the 12 Focus Areas divide the
different kinds of complex linguistic,
cultural and educational knowledge
into manageable components, to
some extent this division is arbitrary.
The topics should not be treated as
discrete units. Each Focus Area overlaps
with one or more of the other Focus
Areas. Therefore, Two-Way Teams are
encouraged to select material from
across Focus Areas when designing their
professional development workshops.
The material does not have to be used in
any sequential order but should address
the specific needs as identified in the Site
Evaluation.In each Focus Area there is
background reading about the topic and
a series of modules designed to create
new knowledge, understandings and
practical skills relating to that topic. Itis
essential that you read the background
reading for each Focus Area so that you
can answer questions.

TRACKS TO TWO-WAY LEARNING
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STAGE OVERVIEWS
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STAGE OVERVIEWS
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STAGE OVERVIEWS
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PROFESSIONAL PRACTICE [STAFF]
PROGRESSION CHART — WHERE IS THE PROFESSIONAL PRACTICE AT?

Aspect
Staff (a)

Knowledge of

Stage 1

Teachers/trainers have no knowledge of
Aboriginal English or Standard Australian
English as first or additional dialects.

Stage 2

Some teachers/trainers are becoming aware
of the existence of Aboriginal English.
Others may have partial or incomplete

Teachers/trainers recognise the existence of
Aboriginal English and are becoming aware of
its complexity.

Teachers/trainers are confident about the
place of Aboriginal English in their Aboriginal
learners’ education/training.

Knowledge of

problematic.
The view exists that the learners speak a

English as a distinct and rule-governed
dialect.

of the linguistic complexities of Aboriginal
English specifically and of language variation

Aboriginal English understandings. Teachers/trainers recognise Aboriginal Teachers/trainers recognise the importance
Teachers/trainers may not be convinced this English as an additional dialect spoken by of the use of Aboriginal English in learning
applies to their own Aboriginal learners. their Aboriginal learners. programs for the benefit of all learners.

Teachers/trainers apply knowledge of
Aboriginal English in the design and delivery
of programs.

Staff (b) The language of Aboriginal learners is seen as | Teachers/trainers are recognising Aboriginal Key staff are developing an understanding All staff are aware of the existence of

Aboriginal English and of notions of
bidialectalism.

Implementation of
Two-Way processes

decision making.
Community involvement is not seen as
important or relevant.

Two-Way Teams set up.
The relevance of Aboriginal community
involvement is being explored.

are involved in education/training issues and
are consulted for clarification on Aboriginal
English and cultural and conceptual
differences.

Two-Way Teams are working collaboratively.

bidialectalism pidgin language. Teachers/trainers are developing an in general, ie the sounds, structures, Key staff have a sound understanding of the
understanding that the use of another dialect meanings, functions and differences in linguistic complexities of Aboriginal English
is not a deficit. cultural conceptualisation. and of differences between Aboriginal English
Notions of bidialectal competencies are being | Bidialectal competencies are being sought as and Standard Australian English.
explored. an educational outcome. Teachers/trainers are continually exploring
Teachers/trainers are exploring Aboriginal ways to improve their bidialectal teaching
English and allowing learners to use it while strategies.
also learning Standard Australian English.
Teachers/trainers and learners are exploring
useful and effective ways to practise code-
switching.
Staff (c) Aboriginal staff are not involved in any Notions of Two-Way are being explored and Aboriginal staff and/or community members Aboriginal staff and/or community members

are involved in the assessment of learning
outcomes for Aboriginal learners and in the
planning of programs.

Two-Way processes are applied in learning
and teaching.

Two-Way Teams are fully operational with
clear protocols to implement Two-Way
education/training.

Two-Way Teams work together and are
constantly learning about each other.

Staff (d)

Suitable program

There is a general lack of awareness among
staff of the issues relating to language
variation in teaching/training programs.

Staff are aware of language variation and the
use of the home dialect as a bridge to the
standard dialect.

Learners are taught about language variation
and its social importance.
Alternative dialects are accommodated in

Programs take full account of bidialectalism.
Teaching/training programs provide
opportunities for learners to experiment with

Use of relevant
resources

teaching/training resources.

The materials and texts in use are often
culturally and linguistically inappropriate for
Aboriginal learners.

are being explored and are readily available to
all staff.

Due to limited knowledge, teachers/trainers
may still make inappropriate text choices.

and related research reports.
EAL/EAD* materials are being used to teach
bidialectal learners.

implementation Remedial and/or withdrawal programs are Some limited opportunities are included in teaching/training programs. register and dialect difference.
used to address the needs of Aboriginal teaching/training programs for the use of Teachers/trainers develop and use materials Assessment strategies take account of
English speaking learners. alternative dialects, eg Aboriginal English. for the explicit teaching of Standard Australian | bidialectalism.
Teachers/trainers see the need to teach English. Assessment strategies are varied, eg they
Standard Australian English grammar and Assessment that takes account of additional include demonstration of both spoken and
structure explicitly to extend the range of dialect/language acquisition processes is written language.
language available to all learners. being explored.
Staff (e) There is a general lack of awareness of suitable | Two-Way bidialectal materials (films and texts) | All staff are familiar with relevant materials Teachers/trainers can evaluate materials

regarding their inclusivity for all learners from
all dialect backgrounds.

Teachers/trainers select and/or adapt texts

to suit learners’ additional language/dialect
learning needs.

4 English as an Additional Language/English as an Additional Dialect

[D) sv-ne-np |
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PROFESSIONAL PRACTICE — STAGE 1 CHECKLIST
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PROFESSIONAL PRACTICE — STAGE 1 CHECKLIST
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PROFESSIONAL PRACTICE — STAGE 1 CHECKLIST
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PROFESSIONAL PRACTICE — STAGE 3 CHECKLIST
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PROFESSIONAL PRACTICE — STAGE 4 CHECKLIST
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PROFESSIONAL PRACTICE — STAGE 4 CHECKLIST
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ENGAGED COMMUNITY
PROGRESSION CHART — HOW ENGAGED IS THE COMMUNITY?

Stage 1 |

Stage 2 |

Aspect |

Community (a)

Community's
involvement in the
education /training
site

Community is not involved in much of what
goes on at the education/training site.

Efforts are made to make the education/
training site open and welcoming to the
Aboriginal community.

Aboriginal people are frequently involved
in both formal and informal education and
training activities.

There are well-established processes for
Aboriginal people to be engaged fully in all
relevant activities at the education/training
site.

Community (b)

Community
understanding of
Aboriginal English
and Two-Way
bidialectal education

There is no understanding of Aboriginal
English as a rule-governed dialect of English.
Negative attitudes toward dialects other than
Standard Australian English dominate.

There is a fear of allowing dialects other than
Standard Australian English to be used at
education/training sites.

There is understanding that Aboriginal
English is a distinct dialect and is used to
maintain culture and identity.

There is an understanding that improving
outcomes for education/training depends on
recognition of dialectal difference.

Community members are aware of the
complexities involved in learning an
unfamiliar dialect.

Community members value the maintenance
of the home dialect as well as support the
learning of Standard Australian English.

The community supports the inclusion of
Aboriginal English in teaching/training
programs.

Community members encourage others to
appreciate the benefits that understanding
dialectal difference can bring.

Community members support policies and
practices concerning Aboriginal English and
Two-Way bidialectal education/training.

Community (c)

Program design and
delivery

The Aboriginal community is not informed

effectively about program design and delivery.

The non-Aboriginal community does not
recognise the need to modify programs to
meet the requirements of Aboriginal learners.

Aboriginal perspectives and resources are
included in programs. However, this may
occur without consultation with the local
Aboriginal community.

The community provides artefacts and
support. However these are not related to
program design and delivery, and occur on an
ad hoc basis.

There are some processes in place to enable
the Aboriginal community to provide advice
about improvements in program design and
delivery.

The non-Aboriginal community is beginning
to understand the argument that programs
need to be customised to meet different social
and cultural needs.

There is a well-established process by which
the Aboriginal community participates fully
in the design, delivery and assessment of
programs for Aboriginal learners.

The non-Aboriginal community appreciates
and values the inclusion of Aboriginal
perspectives in the design and delivery of
programs for all.

Community (d)

Communication

Effective communication has not been
established because communication
processes are unintentionally inappropriate.

It is understood that effective communication
depends on establishing relationships based
on mutual respect and acceptance of different
backgrounds.

Opportunities to build relationships within
and beyond the education/training site are
explored.

Processes to build relationships have been
developed.

The relationships that have been developed
have generated mutual trust and are therefore
sustainable.

There are well-established processes to
conduct and expand a Two-Way flow of
information and advice.

[D) sv-ne-np |
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ENGAGED COMMUNITY - STAGE 1 CHECKLIST
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PROGRESSION CHART — HOW INCLUSIVE ARE THE POLICY AND PRACTICE?

Aspect

Policy and Practice

(a)

Provision of
professional
development on
language variation
and Two-Way
bidialectal education

Stage 1

The education/training site is unaware of

the significant benefits that come with staff
training on language variation and Two-Way
bidialectal education for improving Aboriginal
standards in education/training.

Training for staff in bidialectal education is
not offered.

Stage 2

The education/training site is providing staff
with information about training in language
variation and Two-Way bidialectal education
and encouraging them to participate.

Stage 3

Staff attend training on language variation
and Two-Way bidialectal education and
education/training site promotes this training
as essential for all staff.

Stage 4

Programs raising awareness of language
variation and Two-Way bidialectal education
are implemented within the education/
training site and offered to new staff on an
ongoing basis.

It is normal practice for all staff to have
attended training on language variation and
Two-Way bidialectal education and all new
staff participate in induction programs.

Policy and Practice
(b)

Provision of
dedicated time and
access to Two-Way/
inclusive materials
and networks

There are no materials on language variation
and Two-Way bidialectal education at the
education/training site.

There is limited reference material,
information or guidance regarding the
treatment of Aboriginal English, language
variation and its impact on teaching and
learning.

There is awareness of the existence of
materials relating to language variation and
Two-Way bidialectal education but they are
not being used.

Staff are not made aware of any networking or
references on Two-Way bidialectal education.

All staff are encouraged to participate in
workshops on language variation and Two-
Way bidialectal education.

Staff meet regularly to evaluate and discuss
how current organisational policies and
practices affect Aboriginal learners and
whether they support the implementation of
Two-Way bidialectal education.

Induction sessions for new staff are organised.

New staff are mentored in using materials on
language variation and Two-Way bidialectal
education.

All staff are given the time to network and plan
for Two-Way bidialectal education, including
relevant monitoring and assessment of
learners’' progress.

A policy on the induction of all new staff

to understand the effects of language
variation on learning and to adopt Two-Way
approaches is implemented fully and is highly
valued by staff.

Policy and Practice
(c)

Relevant and
appropriate data
collection

There is no understanding of the relevance of
the cultural and linguistic composition of the
learner cohort.

The organisation values the cognitive skills

of learners only when these are expressed in
Standard Australian English.

Information on learners’ cultural and
linguistic backgrounds may be collected but
such data are not interpreted appropriately or
used to analyse service delivery.

Staff are able to cross-reference linguistic and
cultural information with performance data
and adjust programs accordingly.

Data collection includes the use of
monitoring, assessment and reporting tools
that take account of additional language or
additional dialect acquisition processes.
There is a continuous improvement cycle
that links data collection and analysis to the
improved performance of learners.

Policy and Practice
(d)

Monitoring,
assessment and
reporting practices

Aboriginal learners are seen as ‘at risk’ and as
having deficient or no language skills. Dialect
features are assessed using mainstream tools
only and consequently misdiagnosed as
deficient.

Reporting practices fail to take account of the
cultural and linguistic backgrounds of the
learners or their families.

The education/training site is investigating
the use of monitoring, assessment and
reporting tools that take account of learners'
capacity in their home language and enable
them to demonstrate their knowledge and
understanding.

Appropriate monitoring, assessment and
reporting tools are used by staff because they
enable demonstration of the incremental
achievement through developmental stages
in additional language or additional dialect
acquisition.

Assessment practices are inclusive of
language and dialect variation.

Monitoring, assessment and reporting
practices are fully inclusive of additional
language and additional dialect learning.
Reporting procedures give due regard to the
audience for which the reports are intended
and provide adequate information relating to
progress made by bidialectal learners.

Policy and Practice
(e)

Curriculum
development and
delivery

There is no development or implementation
of curriculum to accommodate dialect
difference or Two-Way bidialectal education.
There is no awareness of the benefits
associated with working in Two-Way Teams.

The need for specific policy in
accommodating dialect difference and Two-
Way bidialectal education is understood by
some teachers/trainers but this view is not
shared across the entire education/training
site.

Teaching/training sites actively promote
programs that systematically incorporate

the principles and practices of Two-Way
bidialectal education.

Key staff are appointed and/or consultants are
engaged to assist with implementing Two-
Way curriculum improvement.

Two-Way Teams are established to facilitate
Two-Way teaching and training practices
and develop or implement more appropriate
curriculum.

Policy and Practice

(£)

Policy on Aboriginal
English

There is no policy about the acceptance

and use of alternative dialects, eg Aboriginal
English.

Current policies and practices do not take
account of culturally and linguistically diverse
learners.

Staff recognise that dialectal variation has an
impact on education/training performance
and are exploring development of appropriate
policy and practices.

The education/training site has developed a
policy on language variation and Two-Way
bidialectal education.

Policy on Aboriginal English and Two-
Way bidialectal education is implemented
systematically to develop and maintain
linguistically and culturally inclusive
education/training.
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http://www.curriculum.wa.edu.au/internet/Senior_Secondary/Courses/WACE_Courses/English_as_an_Additional_Language_Dialect
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http://www.curriculum.wa.edu.au/internet/Senior_Secondary/Courses/WACE_Courses/English_as_an_Additional_Language_Dialect
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http://www.curriculum.wa.edu.au/internet/Senior_Secondary/Courses/WACE_Courses/English_as_an_Additional_Language_Dialect
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http://www.curriculum.wa.edu.au/internet/Senior_Secondary/Courses/WACE_Courses/English_as_an_Additional_Language_Dialect
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http://notebook.lausd.net/pls/ptl/url/ITEM/F8EA2C92258E9044E0330A081FB59044
http://www.vetinfonet.det.wa.edu.au/AdultLiteracy/OverView.aspx?menu=1&menuItem=6
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http://www.curriculum.edu.au/verve/_resources/languageeducation_file.pdf
http://www.curriculum.edu.au/verve/_resources/languageeducation_file.pdf
http://www.curriculum.edu.au/verve/_resources/languageeducation_file.pdf
http://www.det.wa.edu.au/policies/detcms/cms-service/download/asset/?asset_id=6321214
http://www.det.wa.edu.au/policies/detcms/cms-service/download/asset/?asset_id=6321214
http://www.det.wa.edu.au/policies/detcms/cms-service/download/asset/?asset_id=6321214
http://www.aqf.edu.au/Portals/0/Documents/Handbook/AustQuals FrmwrkFirstEditionJuly2011_FINAL.pdf
http://www.aqf.edu.au/Portals/0/Documents/Handbook/AustQuals FrmwrkFirstEditionJuly2011_FINAL.pdf
http://www.aqf.edu.au/Portals/0/Documents/Handbook/AustQuals FrmwrkFirstEditionJuly2011_FINAL.pdf
http://www.aqf.edu.au/Portals/0/Documents/Handbook/AustQuals FrmwrkFirstEditionJuly2011_FINAL.pdf
http://www.aqf.edu.au/Portals/0/Documents/Handbook/AustQuals FrmwrkFirstEditionJuly2011_FINAL.pdf
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http://notebook.lausd.net/pls/ptl/docs/PAGE/CA_LAUSD/LAUSDNET/ABOUT_US/INITIATIVES/AEMP/CAG_HOME/CAG_PUBLICATIONS/THE ACTION PLAN .PDF
http://notebook.lausd.net/pls/ptl/docs/PAGE/CA_LAUSD/LAUSDNET/ABOUT_US/INITIATIVES/AEMP/CAG_HOME/CAG_PUBLICATIONS/THE ACTION PLAN .PDF
http://notebook.lausd.net/pls/ptl/docs/PAGE/CA_LAUSD/LAUSDNET/ABOUT_US/INITIATIVES/AEMP/CAG_HOME/CAG_PUBLICATIONS/THE ACTION PLAN .PDF
http://notebook.lausd.net/pls/ptl/docs/PAGE/CA_LAUSD/LAUSDNET/ABOUT_US/INITIATIVES/AEMP/CAG_HOME/CAG_PUBLICATIONS/THE ACTION PLAN .PDF
http://notebook.lausd.net/pls/ptl/docs/PAGE/CA_LAUSD/LAUSDNET/ABOUT_US/INITIATIVES/AEMP/CAG_HOME/CAG_PUBLICATIONS/THE ACTION PLAN .PDF
http://www.smartcopying.edu.au/scw/go/pid/820
http://www.smartcopying.edu.au/scw/go/pid/820
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http://www.det.wa.edu.au/curriculumsupport/primary/detcms/navigation/literacy/esl-esd-assessment/
http://www.det.wa.edu.au/curriculumsupport/primary/detcms/navigation/literacy/esl-esd-assessment/
http://www.det.wa.edu.au/curriculumsupport/primary/detcms/navigation/literacy/esl-esd-assessment/
http://www.det.wa.edu.au/curriculumsupport/primary/detcms/navigation/literacy/esl-esd-assessment/
http://www.vetinfonet.det.wa.edu.au/AdultLiteracy/OverView.aspx?menu=1&menuItem=6
http://www.vetinfonet.det.wa.edu.au/AdultLiteracy/OverView.aspx?menu=1&menuItem=6
http://www.vetinfonet.det.wa.edu.au/AdultLiteracy/OverView.aspx?menu=1&menuItem=6
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http://www.hreoc.gov.au/social_justice/declaration/index.html
http://www.hreoc.gov.au/social_justice/declaration/index.html
http://www.austlii.edu.au/au/other/dfat/treaties/1980/23.html
http://www.austlii.edu.au/au/other/dfat/treaties/1980/23.html
http://www.vetinfonet.det.wa.edu.au/AdultLiteracy/OverView.aspx?menu=1&menuItem=6
http://www.vetinfonet.det.wa.edu.au/AdultLiteracy/OverView.aspx?menu=1&menuItem=6
http://www.vetinfonet.det.wa.edu.au/AdultLiteracy/OverView.aspx?menu=1&menuItem=6

WY 010

/mey/ysnbus/bio ryoyo-zmmm//:dny
abenbur]

“sueiprend 1ebHa) 10 syusied 194

10 STY 10 S,PTYUD a3 JO 2AT}0adsaill
‘Pun] Aue JO UOT}RUTWILIOSIP JNOYIIM
“PIIYD yoea [JO] "Syybil oY) 2Insus
pue 10adsal)|_ysS ", SOPN|OUL Z 90Ty
- 0% '62 'LT'¥1'2 S219TMY (686T) PIIUD
2y} JO SIybIY 9Y) U0 UOLUSAUOD
unys xeput/iypn
/SyuswInoop,/us/biounmmm//:dyny
abenbue) 10 s0rI JO SpUNOIb

9} U0 JsurebHe payeuruaiiosip aq
oy1o0u o1doad J1e Jo syybur o1seg

L2 '92 2 SOOIV (8Y6T) Siybry
UBWINE JO UOLRIR]O3(T |eSISAIUS)
Anaisnjoul Uo sa1110d $°'9'9 ANPOW
1snu) burspuabug :sbunas

buiules) 10 uoneonpg g’z ANPOW

S92IN0S9aY

‘Aonod sy yuswiaduat
0} 90UR)SISSE pUE 3JIAPER
opraoid suiea], Aep-omJ,

¢Op swea],
Kep-omJ, ued yeym

y

‘21edionted 0) PaIAUL
o1e swes], Aep\-OM],
pue sIaulel}/sIayoes)
Huoure passnosIp st
£omod syeurdordde jo
uoneyuawa|dwi sy ],

{STUI Mouy ] Op MOH

‘uoneonpa
[e109)e1IPIq AB\-OM T, PUR
uonenea ahenbue| uo
£onod e padojaasap sey a11s
bururen/uoneonps ayl,

e st donoerd
pue Aonod a3 a1y

ysnbug
leurbrioqy
uo £onod

(J) ¢ @onoeld
pue Aonod

yoadsy

¢301LOVHd ANV AOI'lIOd dH.L 4V AAISNTIONI MOH — LSTTIHO3AHO £ 3DV.LS

O
=
Z
&
<
|45}
—
>
<
z
(@)
2
=
(@)
T
(2]
%
o
<
P
=

92

Facilitators Guide


http://www.un.org/en/documents/udhr/index.shtml
http://www.un.org/en/documents/udhr/index.shtml
http://www2.ohchr.org/english/law/crc.htm
http://www2.ohchr.org/english/law/crc.htm
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Aspect

Learner (a)

Learner engagement

Stage 1

Aboriginal learners are displaying a general
lack of motivation in learning and show little
interest in literacy-focused learning.
Absenteeism is a problem.

Stage 2

Learners explore the effects of varying
register and/or dialect in communication and
Aboriginal learners show increased interest in
class discussions and activities.

Stage 3

Aboriginal and non-Aboriginal learners work
collaboratively on language-based tasks.
Aboriginal learners participate actively and
show increased interest and competence in
language-based tasks.

Stage 4

All learners, regardless of their language/
dialect backgrounds, collaborate in learning
tasks.

Aboriginal learners demonstrate a sense of
pride in their bidialectal competence.
Absenteeism is reduced.

Learner (b)

Performance

There is no parity of outcomes between
Standard Australian English speakers and
Aboriginal learners from linguistically diverse
backgrounds.

Learners' linguistic competence in home
language is invisible to teachers/trainers.

Aboriginal learners develop written skills in
their home language/dialect to support their
learning.

Aboriginal learners develop increased
understanding of the differences in
language features for the different dialects
and experiment with writing in Standard
Australian English.

Aboriginal learners show increased
confidence in their learning ability and are
demonstrating staged progress in Standard
Australian English.

Aboriginal learners have the opportunity

to demonstrate their skills and knowledge
through their existing language competence,
including the use of Aboriginal English.
Aboriginal learners demonstrate incremental
improved competence in Standard Australian
English.

Learner (c)

Knowledge and
understanding of
dialect variation

Learners lack awareness of the social and
linguistic dimensions of dialect and register
variation.

Aboriginal learners may know that they speak
differently and are frequently misunderstood
but are unable to rectify the situation.
Aboriginal learners may be unaware that
misunderstanding occurs because of dialect
difference.

Aboriginal learners explore expressing
themselves in writing in Aboriginal English.
Standard-Australian English speakers have a
higher regard for non-standard dialects and
their speakers.

All learners demonstrate awareness that
difference is not deficit and that language
changes according to audience, purpose and
cultural context.

Learners understand that languages and
dialects are all valid, that they are rule-
governed and that different languages and
dialects have different rules.

Learners have increased understanding

of language structure and function,

including sounds, grammar, meanings,

social conventions and cognitive/cultural
conceptualisations.

Aboriginal English speaking learners continue
to explore features of Standard Australian
English and learn these effectively as an
additional and separate code.

Learner (d)

Experimentation with
register and dialect
variation

Register and dialect variation are not
consciously recognised by learners.

If used, code-switching skills are employed
without meta-cognitive awareness.
Negative attitudes toward dialect variation
inhibit creative expression.

All learners engage in explorations relating to
language variation in their own communities.
All learners become increasingly aware of how
Standard Australian English and Aboriginal
English differ and interpret meaning on
alternative logic.

Learners can identify the features of language
that may change with different dialects. These
features include sounds, pronunciation,
morphology, syntax, lexicon, discourse,
speech acts, word origins and developments,
grammatical and discourse innovation and
register variation.

Learners develop skills to communicate
effectively in Standard Australian English.

Learners can change dialect and register
(code-switch) according to purpose, audience,
context and conceptualisation for a range of
communication and learning purposes.
Aboriginal English learners control their use
of language/dialect variation and register,
particularly where Standard Australian English
is required in non-Aboriginal formal and
academic settings.

Learner (e)

Self efficacy

Aboriginal learners exhibit a marked lack
of involvement in their education/training
environment and may display passive-
resistant or disruptive behaviours.

Aboriginal learners develop trust in their
teachers/trainers.

Aboriginal learners show increased
confidence in their bidialectal competence.

Aboriginal learners are confident in their
heritage and their language skills and openly
acknowledge their cultural and linguistic
backgrounds in a range of formal and less-
formal settings.

Aboriginal learners communicate with
confidence in a range of social, educational
and employment settings to realise their goals
and aspirations.
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MOTIVATED AND ENGAGED LEARNERS — STAGE 2 CHECKLIST

Aaisnjoug :doysyiom ajdures
S$N00gAI101S

Swﬂ.@ﬁm ﬁmﬂﬂ.@ﬂOQ&q Pa1e1idosse pue
S9J010A 9Y) ,UllesH TT ealy SNdO0J
10]eoNnpo

av3i/Tvd ue jo sanieny g1 S|Npow
uoneonpeo |e1o9)e1plq Ae)

-oMJ, jo sajdiound yybrg 2’01 SINPON
Hunedunuiwod Jo sfep) T'6 INPOW
S$1X9)

2A1SN]oUl dO]9ASD O) MOH §°/ SINPON
1X3) Ul S9oUaUa41p [8109]elp bulnjea
pue buipueisiopuy) §'G 9INPON
ysibug

jeulbLoqy ul suonesien)daouod
leamnd ¢’ SINPOW

Amusp)

leamno jeulboqy 2 SINPOW

'SUI9)SAS
UOT}R1qa190 10 plemal
arerrdordde dojasg

"JUSUIDASIYD® 1191} 10]
pastubooal AHuisearour
aIe siauled) |eulbuoqy

‘9oua1odwiod

1e1091e1pIq 119} Ut
90USPIUOD PaseaIdul
MOUS sisured) jeurbuioqy
‘S19UTeI}/SIaUdes)

1oy ut ysnay dojoasp
sIauiea)] |eurbuoqy

Koeonyys 5198

(9) 2 s1ouIeaT

¢SHANYVIAT A1V A3IDVONI ANV AILVALLOW MOH — LSIMHO3AHO ¢ 3OV.LS

TRACKS TO TWO-WAY LEARNING

108

Facilitators Guide



S9OUBIBJIP |B103)eID

buipurysiopuy :doysyiom aydures
saousadXa buluLLe))

pue salbayel)s bulyoea] /2T SINPOW
bulyonms-apo) £'6 SINPON

108]e1p B Ul bUnLM 9°8 SINPOIN

S1X3)

2A1snjoul dojeAsp 0) MOH §' /. INPOW
1X9) U] S90UBIB1p Je1oa)elp buinjea
pue buipur)siapuy) G'G NPON
ysnybug

uelel)Sny piepuels pue ysybug
[eu1bLIoqYy Ul SeWaYOS ' SINPOW
suones|enidaduo) T 9INPOW

q1e;

1noqe ey 0} buiuieaT T NPON

SIS 1B1091RIPI] 1Te}
bursn Aq Ayianyeand 1oy
ssa1dxa 03 sentunutoddo

295 0) s1ouies) djoH

‘OdIv/idyoes)

o1 £q paste1d Huraq s1xa)
U1 Ul Sespl oy} itm
umoys st bunum ysnbug
leurbuoqy Jjo uoneroaidde
pue aoue1dadoy

ysnbug uerensny
plepuels ul ssaiboid
pabeis Hbunensuowap aie
pue Anige buruiea) sy}
Ul 90USPIJU0D PaseaIdur
MOUS sIaulies) [eulbiioqy

QoueuLIo}Iad

(9) § s1aurea]

S9OUBIDJJIP |B103]eID
buipueysiopuy) :doysyiom ajdures
bulyonms-apo) £'6 INPONW
uopeIUNWUWOD

18QL9A-UON G'6 SINPO

sj000304d bulALISSqO 6 DINPOIN
UoNPWIOU] INO BUIPULT Z'6 SINPON
buneounwiwod Jo shep) T'6 9INPOIN
Aielnqeoon

,Siouuea] buipuedxy ¢'8 SINPOW
A1er

1noqe e} 0} buiuiesT G'T ANPON

S92IN0S9Y

"SI9)0 10 ysnbug
uernensny piepuels

pue sasodind awos 101
oreudoidde st ysnbug
leutbioqy Aym Jo areme
oIk SIauled) 1B} 2INS e

¢Op swea],
Kepy-omJ, ued yeym

10M 3091eIp Ysnbug
leutbrioqy se pajjage]
puUE YI0M ISY}0 UM
buole pakedsip aie 019
iomire ‘Bunum ysnbug
leurbruioqy jo sajdures
'SS10 Ul APUSprjuod

pue A19a1] N|e) sIauiea]

STUI Mmouy ] Op MOH

‘syse) paseq-abenbur]
url 90ua3edwod pue
1S919)UL PaseaIdul MOUS
pue Apanoe ayedioned
s1auIes) |eulbloqy
‘syse) paseq-abenbure]
U0 A]9AT1RI00R]|0D YIOM
siaures) jeulbrioqy
-Uou pue [euibiioqy

Z)e siouied) aae 21y

yuswabebhus
IDuiea]

(e) ¢ s1ouIEeaT

yadsy

TRACKS TO TWO-WAY LEARNING

a
&
s
&
&

109

Facilitators Guide



S9OUBIDJIP |B103]eID

buipursispup :doysyiom aydures
saousLadxs buluies)

pue salbarel)s buiyoea] /' zT JINPOW
SY00QAIOS

ys1nbuq [euIbiioqy pareroosse pue
S9210A 3y} ,UllLSH TT 1Y SNd0]
$)038)e1p OM) O)

109]e1p 2UO WoL) BUIACI T 0T INPOW
bunyonms-apo) £ 6 AANPOW
Aielnqeoon

,S1ouuea] buipuedxy ¢'8 SINPOW
ysybug jeurbuoqy

Ul 21n)oN4)s 1X3 ], Z'G INPOIN

ysbug uelelsny piepue)s

Ul 94n)oNu)s 1Xo [, T'G 9INPOW

ysybug

uelel)sSny plepuels pue ysybug
[eu1bLIOQY Ul SBUBYDS 't 9INPOIW
ERIEYET) o)

109]81p JO sewiwield 8y ], ¢ a1y SNd0]

S92IN0S9aY

‘'s1x91 ysnbug

leulbiioqy pue saibarens
UI001SS®)D 9P1AOId
‘2110112da1

109]eIP-0M) B butbeurwt
ur paajoaul Ayixo1duiod
9} sIaurea) ||e MOUS

¢Op swea],
Kep-omJ, ued yeym

Ve

‘A1SI9ATD

onsmpurn 1eyy areiodioout
12} sysey 01 Ajaanisod
purpuodsai a1e sisuIes]
‘20ua1alITp abenbue]

1O Hurpurisiopun

I91e21H B MOUS SIaUIed]
‘019 ‘sisuren)/sisyoes)
|euIbIogy-uou 0y bunyer
UayM UD}IMS-9POD O}
POAISSQO Ik SIaUIea]

{STU3 Mouy ] Op MOH

‘SNt
JUSISHIP 9ARY S}091eIp
pue sabenbue] yusdPIP
1ey) pue pauiaAohH-ant
a21e A9} e} ‘preA e a1e
S1091RIp pue sebenbue]
1el) pueisisapun sisuiea]
IX2U0D

leinyno pue ssodind
‘sousipne o) Hurpiodoe
sabueyd ahenbue]

1ey} pue JIdYap J0U St
9OUSISJIP 1B} SSauaieme
91enSUOWSp SIaUIed) ||V

e siouieod) a1e 219y

uonerea
1o91eI1p JO
Burpuelysiapun
pue ab6paimou)

(9) ¢ s1oUIRaT

yoadsy

) BY-NC-ND

TRACKS TO TWO-WAY LEARNING

110

Facilitators Guide



YEINE)
2Mou 03 buie ¢'ZT SINPON
$)00qAI01S

ysnbuq |euIbiioqy paeroosse pue
S9210A 8Y)} ,UlILSH TT a1y SNd0]
$anss) buluieaT g QT 9INPOW

‘s191eW Hurures)

Uurl sIauies) [eulbioqy
0y Lynjiqisuodsal
Hursearoul 9AID

‘SIaulea)] 1910

pue meHSwuwﬁ\meSUmmw
Uy yim Libur)im siow
91e2TUNUIUIOD SI9UIed]
"DAISN|OUI pUE paxeal
1€ SOTWRUAD WO0ISSeD

‘'shuniss 1euLIo]

SS9) pue |euLio] jo abuer e
ul spunoibyoeq onsmburn
pue (eI ND Iy}
abpaimowyoe Ajusdo pue
SIS abenbue) 1o} pue
abe)lIay 119} Ul JUsSpyuod
aIe siaules) |eutbrioqy

£oeo139 1198

(3) g s1oUIEaT

uoneoynuenb

pue aoeds ‘DWl] 9'6 S\NPON
109]E1p B Ul BUlLA 9°8 SINPOIN
abenbupe]

U)ILUM SNSIDA [8l0 G '8 SINPOIN
uoneIoUNUOLd '8 AINPOIN
sbuluraw pue

Sp40M Ys1buT [eulbLoqy 2’8 SINPOIN
suianed £10)s ysybug jeuibuoqy
pasn Ajpuasnbaid 'S SINPON
suo1es1)en)daduod

pue sioydeispy G SINPOIN
ysnbug

uplelSny plepuels pue ysybug
[eu1bLIOQY Ul SPUBYDS 't 9INPOW
sdiysuonejal Ajpwie] 1'2 SINPON

S92IN0S9Y

‘211s buturen

9} UO/UWI00ISSE]D S} Ul
pasn pue PayepouIuIodde
90 UBD 9OUSISHIP 1091eIp
1ey) shkem 1oyung a1oidxg
‘pareys 29 i 1y}
yuswa1nbal a3 yNoym
‘9210 JO }091eIp ke Ul
bunum 9913 aheinodouyg

¢Op swea],
Kepy-omJ, ued yeym

‘Aoyeurdoidde

pue Apuspyuod
‘A1SNOTOSUOD Y}IMS-9POD
01 butuuibag aie sisures]
punyeads 1e1091RIPIg
1O91eIp 1o}

SN 0} WIaY) 9)qeUS e}
019 ‘sewtelp ‘sAe|d 9101 Ul
1ed ayel AlHhunim sisauiea)
punyeads 1e1091R1PIg
‘A)1o11dXe Pa1021102 10U ST
1x21u00 ayeurdoidde ayy ut
ushum ysnbug 1eutbioqy
‘(s9s1019X%d

leuinol /yeuosiad 10j)
ysnbug reurbuioqy

U1 DUnuMm paaiasqo

o1e s1auies) bunyeads
ysnbug jeurbrioqy

STUI Mmouy ] Op MOH

‘ysnbug

UPBIRIISNY pIepuelS Ul
A2AT109]J2 21BOTUNUIWIOD
0} S|IRIs do)oAdp SI9UIed]
‘uonerrea 19)sibal

pUB UOT}RAOUUI 9SINOJSIP
pue jeonewrwieib
‘syuswrdo)anap

pue suibiio piom ‘syoe
yo9ads ‘9SInoasIp “‘UOIIXd]
‘xeyuds ‘Abojoydiown
‘uonerounuoid ‘spunos
9pPN)OUI saInyes 9sayl,
'S109)eTp JUSISIp

Yim abhueyod Lewd yeyy
abenbue) Jo saimnyes] syl
AImyuspr UeDd s1ouIed]

Z)e siouied) aae 21y

uoneeAa 1o9)erp
pue 12)s1621 1M
uoneyuswiradxy

(P) € sToUIRDT

yadsy

TRACKS TO TWO-WAY LEARNING

a
&
s
&
&

111

Facilitators Guide



MOTIVATED AND ENGAGED LEARNERS — STAGE 4 CHECKLIST
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BIG WORD GUIDE
(GLOSSARY)

ABC (of Two-Way A - Acknowledging Aboriginal English

Literacy and
Learning Project)

Aboriginal educators

B - Bridging to Standard Australian English
C - Cultivating Aboriginal ways of interpreting knowledge and
experience

include Aboriginal and Islander Education Officers (AIEOs), Aboriginal
teachers, Aboriginal Liaison Officers (ALOs), Aboriginal Education
Coordinators (AECs) and Aboriginal Education Managers

Aboriginal English A rule-governed dialect of English that developed originally from a

(AE) contact variety, New South Wales Pidgin, to become a lingua franca
among Aboriginal people, Aboriginal English is the most widespread
form of communication among Aboriginal Australians.

accent An individual's own particular pronunciation of words, eg ‘dance’ -
da(r)nce, 'that’ — dat. Accent is one of the things that makes a dialect
different.

adjective A word that is used to describe something. It usually comes before
a noun, eg an angry kangaroo or after forms of the verb 'to be’ (is,
was, are, were), eg she was sad, he is hot, they are poor, they were
disappointed.

adverb a word used to describe a verb, eg they walked slowly

article the, a or an

bicultural staff

staff members who are able to move between two cultures

bidialectal being able to speak two dialects of language
biliteracy literacy skills in two dialects/languages
categorisation the activity (mental or physical) of grouping things together, usually

code-mixing

code-switching

cohesion

concept

conceptualisation

[@) sv-ne-np |

on the basis of some similarity

using a word or words from one language or dialect while speaking to
a person in another

selecting the appropriate dialect to use in different situations; moving
comfortably between one dialect and another and, ultimately, between
one culture and another

The way in which words, sentences and paragraphs are linked
together to make a text. This may involve use of the same word, a
synonym (a word with the same meaning), a pronoun (he, she, etc), a
conjunction (and, thus, because, etc) or a discourse marker (in addition
to, as a result of, consequently, etc).

a newly expressed or familiar idea that is stored in the brain

a person’s understanding of something or of how something works,
eg the concepts of house’ or 'family’
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contraction a shortened form of a word, eg don't (do not), can't (cannot), won't (will
not), wouldn't (would not), it's (it is)

creole Alanguage that develops when people who do not understand each
other's language have to communicate with each other. They will first
use words and utterances that each group understands (a pidgin) and
use their own language when speaking with their own people. When
a generation is born immersed in the pidgin and uses it for more than
only communicating with the speakers of the other language, the
pidgin is called a creole.

descriptive a way of looking at language that involves an interest in how it works
and how we make ourselves understood (as opposed to prescriptive)

BIG WORD GUIDE (GLOSSARY)

dialect A variety of a language, including standard and non-standard forms.
Regional dialects derive from geographically separated groups of
speakers and social dialects from socially separated groups. A dialect
develops through variation in a language over time, often to the point
where it is no longer understood by a speaker of the original language.

discourse Written or spoken language that may vary according to time, place
and subject (for example, legal discourse, medical discourse).
Discourse styles vary across languages, dialects and cultures. For
example, some cultures tolerate and value silence more than others
and some cultures require more structure and detail in their discourse
than others.

discourse community | A group or groups who share similar ways of speaking and writing and
conform to all the agreed norms and conventions for these practices.
Individuals can belong to more than one discourse community.
Discourse communities can be (but are not necessarily) associated
with geographical or ethnic regions. They can also be associated
with particular professions or interests, eg academic discourse

communities.
EAD English as an Additional Dialect
EAL English as an Additional Language
English The language of the worldwide community of people who identify

themselves as English speakers. There are many forms of English,
including national standard varieties and distinctive regional, ethnic
and social varieties.

exclusion language or behaviour that situates the listener or reader as an
outsider

formative assessment | a type of assessment used to provide feedback to learners, generally
during a course of study rather than at the end of it (as opposed to
summative assessment)

gender masculine (eg he, his), feminine (eg she, hers) or neither (eq it, its)

genre a type of writing, eg narrative (story), report, essay
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grammar

home dialect/home
language

idiom
inclusivity

iterative process
Kriol

language

language acquisition
language system

language variation

lexical
linguistics

metaphor

metonymy

morphology
negative
noun

object

[@) sv-ne-np |

The set of rules that determines the structures of sentences and
utterances in a language or dialect. Because most of these rules
are shared by all speakers of a language or dialect, users are able to
understand each other.

the language or dialect used at home; therefore, the one a person is
most familiar and comfortable with

a group of words used in such a way that the meaning of the
individual words is not the meaning of the whole expression, eg bread
and butter is delicious; my bread and butter is shearing

a situation in which speakers of other languages/dialects or members
of other (minority) groups are included

a repetitive process
the creole language spoken in northern Australia

The primary means of communication (written or spoken) among
humans. Note that in Aboriginal English, this usually refers only to
‘Aboriginal language’.

the process of becoming competent in a first or additional language
generally refers to the grammar and functions of a language

the process that occurs when a group of speakers of a language
changes that language as a result of its linguistic, social, temporal or
geographic separation from other speakers

refers to the words of a language
the study of language

words or phrases that use tangible or identifiable concepts to explain
something that is more abstract, eg my memory is a little foggy

the process of giving a new name to something on the basis of its
existing attributes (for example, a man of the cloth means a clergyman,
who wears the clothing of his church; a red letter day is an important
date/day, which is often marked in red on calendars)

the way in which words are broken down into meaningful parts,
eg stronger: strong+er, snakes: snake+s

grammatical process of showing that something does/did/will not
happen (he wouldn't go there), does not exist (it's not true), etc

a word that names things (visible or invisible), eg table, chair, tree, love,
hope (common nouns); Dave, Kev, Geraldton, Pilbara (proper nouns)

a person or thing to which something happens, eg they shot a
kangaroo;, Megan made me eggs on toast
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phonology The study of the inventory of sounds in a language and the rules
that govern their use/arrangement, such as how particular sounds
in a language carry meaning, eg ‘bat’ vs 'bit’ (the [a] and the [i] are
meaningful units in these words as changing them changes the
meaning). Some sounds change in the environment of others (for
example, the plural ‘s’ in ‘cats’ is pronounced differently from the plural

's'in 'dogs’)

pidgin a type of communication that initially develops when people who do
not speak the same language are forced to communicate with each
other

plural More than one. In Standard English, this is indicated by adding an 's’,

BIG WORD GUIDE (GLOSSARY)

eg snake — snakes, emu — emus, language - languages. Some Standard
English words have a special plural form, eg child — children, that
differs significantly from its singular form.

possessive The grammatical word for pertaining to ownership. In Standard
English, an apostrophe and ‘s’ or ‘of" are used to show possession,
eg Kev's car, the end of the financial year. Another way of showing
ownership is to use a possessive pronoun, eg my car, his car, their car.

pragmatics the way in which people use language in different situations

preposition a word that indicates the position of something, eg on the table, near
the window, underneath the car, above your head, to the movies

prescriptive a way of looking at language that focuses on correctness and
incorrectness and validates only one agreed way of producing
language; that of dictionaries and formal grammars (as opposed to
descriptive)

primary discourse the spoken and/or written communication patterns that learners bring
to their education/training settings and which have resulted from their
home lives and their social settings

pronoun A small word that represents a previously named person or thing in
a text, eg The boy went fishing. He took along the minnows he had
caught earlier in the day.

prosodics the ways in which we use our voices to make words loud or soft, long
or short and high or low in pitch, eg there was a bi-i-i-i-g mob there
quantifiers Words that measure things, eg big, small, lots, many, much. Time is

also measured with quantifiers (such as directly, shortly, previously).

register The words we use when we change our use of language in certain
settings. For example, we may use words and expressions from our
workplaces when we are talking to colleagues or workmates. We
may speak formally or carefully when we are speaking to a person in
authority and casually to our friends and family.

repertoire inventory or list, eg an educator’s repertoire of teaching strategies
includes all the strategies they use
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Standard Australian
English (SAE)

Standard English

schema

semantics

singular
sociolinguistics

speech community

standard dialect
story pattern

subject

summative
assessment

syntax

tense

text

text structure

training organisation

Two-Way

[@) sv-ne-np |

the variety of English used in education and wider public discourse
in Australia and also generally (sometimes in a colloquial variety) in
anglo background homes and families

That variety or set of closely related varieties of English that enjoys the
highest social prestige. It serves as a model for the teaching of English
throughout the world.

An understanding or conceptualisation of patterns of behaviour or
events. Schemas come to mind when ideas are introduced, eg the
word ‘'hunting’ generates images of hunting in terms of what it means
to the listener or reader.

the meanings of words

reference to one entity, person or thing, eg girl, as opposed to the
plural form, girls, child compared with children

the study of language use within and/or across different societies or
social classes

A group or groups of people who share a spoken language, dialect or
register. A person may belong to more than one speech community
if he/she speaks more than one language/dialect or socialises using
different registers, eg work, home, sport.

the variety of a language that enjoys the highest social prestige
the arrangement of ideas and events in a narrative

A grammatical term for the person or object doing the action of the
verb, eg Wayne kicked the footie; Glenys cooked a roast; The project is
coming along; The dog ate the shank. The word subject is also used to
mean the topic of a conversation, unit of study, etc.

a type of assessment that evaluates knowledge and/or skills acquired
after a set period of learning (as opposed to formative assessment)

the way in which words fit together within a sentence in certain
rule-governed ways (sequences)

an expression of time using verbs, eg he is coming (present);
Iam (present); he went (past); I have done that (past); they did that
(past); she will do it (future)

a string of sentences that is spoken/heard or written/read; any
communication, eg a book, an SMS, a song, the ‘land’, can be a text

the arrangement of information in a text

An organisation that is registered to deliver accredited vocational
training and adult education. It can be a state training provider (TAFE),
community-based organisation or enterprise-based organisation.

the reciprocal flow of information and learning between Aboriginal
and non-Aboriginal knowledge systems
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Two-Way Team a pair of educators, one of whom is Aboriginal and the other
non-Aboriginal, who assume responsibility for establishing and
developing Two-Way bidialectal learning in an education/training

context
variety one of a collection of closely related things (languages, plants, etc)
verb a word that describes actions or states of being, eg catch (action), know

(state [of knowing])

vocabulary the words of a language
word association the connection between a word and closely linked concepts that are
stimulated by that word

BIG WORD GUIDE (GLOSSARY)
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Facilitators Guide

This Facilitators Guide is Part 1 of the Tracks to Two-Way Learning package.

Tracks to Two-Way Learning is a new three-part
train-the-trainer package for teachers and trainers.

It is a collaboratively developed resource for use by Aboriginal and
non-Aboriginal educators working together to improve the quality

of teaching and learning for Aboriginal people.

Includes electronic version on CD
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